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PART I - ELIGIBILITY CERTIFICATION

The electronic signature on the first page of this application (cover page) certify that each of the statements
below, concerning the school’s eligibility and compliance with U.S. Department of Education and National
Blue Ribbon Schools requirements, are true and correct.

1. All nominated public schools must meet the state’s performance targets in reading (or English
language arts) and mathematics and other academic indicators (i.e., attendance rate and graduation rate),
for the all students group, including having participation rates of at least 95 percent using the most
recent accountability results available for nomination.

2. To meet final eligibility, all nominated public schools must be certified by states prior to September
2021 in order to meet all eligibility requirements. Any status appeals must be resolved at least two
weeks before the awards ceremony for the school to receive the award.

3. The school configuration must include one or more of grades K-12. Schools located on the
same campus (physical location and mailing address) must apply as an entire school (i.e. K-8;
6-12; K-12 school). Two (or more) schools located on separate campuses, must apply
individually even if they have the same principal. A single school located on multiple campuses
with one principal must apply as an entire school.

4. The school has been in existence for five full years, that is, from at least September 2015 and grades
participating in statewide assessments must have been part of the school for at least the three years prior
to September 2019.

5. The nominated school has not received the National Blue Ribbon Schools award in the past five
years: 2016, 2017, 2018, 2019 or 2020.

6. The nominated school has no history of testing irregularities, nor have charges of irregularities been
brought against the school at the time of nomination. If irregularities are later discovered and proven by
the state, the U.S. Department of Education reserves the right to disqualify a school’s application and/or
rescind a school’s award.

7. The nominated school has not been identified by the state as “persistently dangerous” within the last
two years.

8. The nominated school or district is not refusing Office of Civil Rights (OCR) access to information
necessary to investigate a civil rights complaint or to conduct a district-wide compliance review.

9. The OCR has not issued a violation letter of findings to the school district concluding that the
nominated school or the district as a whole has violated one or more of the civil rights statutes. A
violation letter of findings will not be considered outstanding if OCR has accepted a corrective action
plan from the district to remedy the violation.

10. The U.S. Department of Justice does not have a pending suit alleging that the nominated school or
the school district, as a whole, has violated one or more of the civil rights statutes or the Constitution’s
equal protection clause.

11. There are no findings of violations of the Individuals with Disabilities Education Act in a U.S.

Department of Education monitoring report that apply to the school or school district in question; or if
there are such findings, the state or district has corrected, or agreed to correct, the findings.
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PART Il - DEMOGRAPHIC DATA

Data should be provided for the current school year (2020-2021) unless otherwise stated.
DISTRICT (Question 1 is not applicable to non-public schools.)

1. Number of schools in the district 3 Elementary schools (includes K-8)
(per district designation): 1 Middle/Junior high schools
1 High schools
0 K-12 schools

5 TOTAL

SCHOOL (To be completed by all schools. Only include demographic data for the nominated school, not
the district.)

2. Category that best describes the area where the school is located. If unsure, refer to NCES database for
correct category: https://nces.ed.gov/ccd/schoolsearch/ (Find your school and check “Locale”)

[ 1 Urban (city or town)
[X] Suburban
[ ]JRural

3. Number of students as of October 1, 2020 enrolled at each grade level or its equivalent at the school.
Include all students enrolled, in-person, participating in a hybrid model, or online only. If online
schooling or other COVID-19 school issues make this difficult to obtain, provide the most accurate and
up-to-date information available:

Grade # of # of Females | Grade Total
Males
PreK 0 0 0
K 0 0 0
1 0 0 0
2 108 122 230
3 129 108 237
4 0 0 0
5 0 0 0
6 0 0 0
7 0 0 0
8 0 0 0
9 0 0 0
10 0 0 0
11 0 0 0
12 or higher 0 0 0
Total
Students 237 230 467

*Schools that house PreK programs should count preschool students only if the school
administration is responsible for the program.
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4.  Racial/ethnic composition of 0.2 % American Indian or Alaska Native
the school (if unknown, estimate): 18 % Asian
7.4 % Black or African American
6.6 % Hispanic or Latino
0.2 % Native Hawaiian or Other Pacific Islander
65.3 % White
2.3 % Two or more races
100 % Total

(Only these seven standard categories should be used to report the racial/ethnic composition of your school. The Final Guidance on
Maintaining, Collecting, and Reporting Racial and Ethnic Data to the U.S. Department of Education published in the October 19,
2007 Federal Register provides definitions for each of the seven categories.)

5. Student turnover, or mobility rate, during the 2019 - 2020 school year: 7%

If the mobility rate is above 15%, please explain:

This rate should be calculated using the grid below. The answer to (6) is the mobility rate.

Steps For Determining Mobility Rate Answer
(1) Number of students who transferred to the school after October 13

1, 2019 until the end of the 2019-2020 school year

(2) Number of students who transferred from the school after 18
October 1, 2019 until the end of the 2019-2020 school year

(3) Total of all transferred students [sum of rows (1) and (2)] 31

(4) Total number of students in the school as of October 1, 2019 434

(5) Total transferred students in row (3) divided by total students in | 0.07
row (4)

(6) Amount in row (5) multiplied by 100 7

6. Specify each non-English language represented in the school (separate languages by commas):

Hindi, Turkish, Nepali, Arabic, Kannada, Mandarin, Vietnamese, Urdu, Punjabi, Spanish, Gujarati,
Telugu, Kirghiz, Japanese, and Tamil

English Language Learners (ELL) in the school: 7 %
33 Total number ELL

7. Students eligible for free/reduced-priced meals: 24 %

Total number students who qualify: 11
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8.  Students receiving special education services: 14 %
65 Total number of students served

Indicate below the number of students with disabilities according to conditions designated in the
Individuals with Disabilities Education Act. Do not add additional conditions. All students receiving
special education services should be reflected in the table below. It is possible that students may be
classified in more than one condition.

20 Autism 1 Multiple Disabilities

0 Deafness 0 Orthopedic Impairment

0 Deaf-Blindness 15 Other Health Impaired

0 Developmental Delay 17 Specific Learning Disability

1 Emotional Disturbance 31 Speech or Language Impairment

0 Hearing Impairment 0 Traumatic Brain Injury

1 Intellectual Disability 1 Visual Impairment Including Blindness

9.  Number of years the principal has been in her/his position at this school: 2

10. Use Full-Time Equivalents (FTESs), rounded to the nearest whole numeral, to indicate the number of
school staff in each of the categories below. If your current staffing structure has shifted due to
COVID-19 impacts and you are uncertain or unable to determine FTES, provide an estimate.

Number of Staff

Administrators
Classroom teachers, including those teaching 22
high school specialty subjects, e.g., third grade
teacher, history teacher, algebra teacher.
Resource teachers/specialists/coaches 15
e.g., reading specialist, science coach, special
education teacher, technology specialist, art
teacher etc.

Paraprofessionals under the supervision of a 4
professional supporting single, group, or
classroom students.

Student support personnel 4
e.g., school counselors, behavior
interventionists, mental/physical health service
providers, psychologists, family engagement
liaisons, career/college attainment coaches, etc.

11. Average student-classroom teacher ratio, that is, the number of students in the
school divided by the FTE of classroom teachers, e.g., 22:1 21:1
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12. Show daily student attendance rates. Only high schools need to supply yearly graduation rates.

Required Information 2019-2020 | 2018-2019 | 2017-2018 | 2016-2017 | 2015-2016
Daily student attendance 95% 96% 96% 96% 96%
High school graduation rate 0% 0% 0% 0% 0%

13. For high schools only, that is, schools ending in grade 12 or higher.
Show percentages to indicate the post-secondary status of students who graduated in Spring 2020.

Post-Secondary Status

Graduating class size 0
Enrolled in a 4-year college or university 0%
Enrolled in a community college 0%
Enrolled in career/technical training program 0%
Found employment 0%
Joined the military or other public service 0%
Other 0%

14. Indicate whether your school has previously received a National Blue Ribbon Schools award.
Yes No X

If yes, select the year in which your school received the award.
15. In a couple of sentences, provide the school’s mission or vision statement.
Engaging all students every day to help them achieve their greatest potential as global citizens.

16. Briefly describe how your school has been operating during the current 2020-2021 school year (e.g.,
open as usual, online only, a hybrid model, etc.)? If different grade levels in your building operate in
different ways, include this. If the school began with one model and switched to another partially
through the year, include this as well.

Our school has offered families a choice of an in-person hybrid model or virtual model of learning
for the 2020-2021 school year. Students in the hybrid model attend school in person for half of the
day, and then participate in virtual asynchronous learning the other half of the day. Students in the
virtual learning model attend school full time in the virtual model. Our virtual model consists of a
mixture between synchronous and asynchronous learning opportunities. In the event that our
building was closed due to COVID, all hybrid model students participated in a full time virtual
model of learning during the time of the closure.

17. For public schools only, if the school is a magnet, charter, or choice school, explain how students are
chosen to attend.
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PART Il - SUMMARY

Derry Township School District is an award-winning public-school system located in Hershey,
Pennsylvania. Our community enjoys a legacy that began with founder Milton S. Hershey. The district
serves approximately 3,400 students in kindergarten through twelfth grade residing in Derry Township,
Dauphin County. Our 114-acre campus hosts Hershey High School, Hershey Middle School, and Hershey
Elementary School - home to our students in Grades K-5. Specifically, Hershey Primary Elementary School
consists of second and third grade students and staff. Our Primary students and staff are housed in one main
elementary building structure with other grades K-5, but are considered a different “building” in state
reporting. While our classroom teachers are assigned specifically grades 2 and 3, many of the support staff
including special education, intervention, counselors, and essentials arts teachers work with students
throughout grades K-5. All of our schools have exemplary facilities, curriculum, faculty, administrators, co-
curricular and extra-curricular programs. Annually more than 90% of our graduating seniors pursue post-
secondary education. Our collective goal is to be a model for how public education should - and can -
function.

To launch students successfully into the 21st Century, the Derry Township School District believes that
effective collaboration among home, community, and school is essential. We have a strong community
partnership and value the input and collaboration of our stakeholders. Our primary elementary building
continues open lines of communication through a Building Advisory Team composed of parent
representatives and administration, as well as monthly Parent-Teacher Organization (PTO) meetings where
all community members are welcome to engage in learning and dialogue focused on our school.

Learning within the entire school community is optimal when all who enter feel physically and emotionally
safe and secure and all children are given meaningful encouragement, guidance, support, instruction, and an
opportunity to connect with at least one significant adult. In order to encourage and challenge all students to
develop their full potential, high expectations are held for all. Our building implements a positive school
wide behavior (PBIS) system to teach and develop our young learners in skills related to social and
emotional learning as well as academic learning. A PBIS team that is formed by staff regularly analyzes
student and staff data focused on the key components of an effective school wide PBIS system. The team
continues to identify strengths and areas of growth for our school wide PBIS while continuing to keep the
vision and goal of fostering and promoting a safe, positive, and respectful environment in which all students
are able to achieve social, emotional, and academic success in view. In addition to our school PBIS team,
we have a team of staff that collaborate on analyzing the Social and Emotional learning (SEL) needs and
structures in our school, and then further developing our SEL curriculum. We have utilized the Second Step
program as a tool to enhance the SEL curriculum for several years. In addition, this year we formed a team
to continue to learn together and develop further structures and instructional opportunities to help our
students transition and be successful in the school environment after their world was drastically changed due
to the COVID19 pandemic.

We believe that systemic change is necessary for continuous improvement. Our building and district has
begun to focus professional learning opportunities around offering equitable experiences for all students.
All staff are engaged in professional learning communities (PLC) and discussions on curriculum,
instruction, and assessment decisions that are based on research, evidence, and best practices. Our staff
work collaboratively with each other, instructional coaches, and building leadership to have continual
discussions focused on the 4 questions of a PLC, “ What do we want all students to know and be able to do,
How will we know if they learn it, How will we respond when some students do not learn, and How will we
extend the learning for students who are already proficient?”” From these ongoing discussions and
reflections, teachers participate in regular reflection and facilitate instruction and learning that is ever
improving with learning opportunities that are high in rigor, relevance, and engagement. Through the
structures we are developing and ones that we have in place to support positive behavior supports and
strategies, social and emotional learning for students and adults, and professional learning communities
focused on student learning we begin to make strides towards a more equitable learning environment for all
students.
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Schooling models across the world have had to pivot many times to address the new challenges and needs
that have surfaced with the COVID-19 pandemic. Our staff, students, and community have taken these
challenges in stride, and tirelessly worked together to provide the best possible instructional opportunities
during these unprecedented times. In the initial onset of this pandemic, we had to pivot on a dime when our
schools were shut down for in person learning without notice. Learning did not stop. Our community, staff,
and students rallied together and were able to offer an emergency remote learning model for students to
ensure a successful end to the 19-20 school year. We then continued to work together to re-design education
as it has traditionally been to offer learning models that addressed the needs during this pandemic. We have
continued with in person learning for our elementary students with an in-person hybrid model and have also
developed a fully virtual elementary program where students who were unable or uncomfortable attending
the in person model still had access to the learning and curriculum through a fully virtual model. The
learning model is just a piece of what our school has had to plan for to ensure the educational experience for
students with keeping with our school vision and mission, while ensuring the continued health and safety of
our students and staff.
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PART IV — CURRICULUM AND INSTRUCTION

1. Core Curriculum, Instruction, and Assessment.

Elementary students are instructed in core curriculum and content focused in the areas of English/Language
Arts, Mathematics, Science, and Social Studies. The process of developing and aligning curriculum,
instruction, and assessment is a systematic process that starts at the district level. Our district curriculum
council includes representation from the elementary building. This team focuses on the areas of curriculum
articulation, grade reporting, assessment, various educational programs, and classroom requirements for
rigor and relevance in the classroom. The discussions and direction from the district level ensure consistency
and vertical alignment from our elementary level to the high school level. In addition, we have five
elementary instructional coaches on staff that work closely with all elementary teachers to develop
curriculum, instruction, and assessments in each of these areas that is directly aligned with the Pennsylvania
State Standards.

All teachers collaborate in discussions and learning through professional learning communities (PLCs).
These PLCs follow a continuous cycle of improvement and focus on a line of questioning centered around
curriculum, instruction, and assessments.

Our school follows a Multi-tiered Systems of Support (MTSS) model. We provide tiered intervention in the
areas of reading and math. After the administration of our benchmark assessments, Intervention Planning
Meetings are held. These occur four times a year. The team includes the assistant principal, school
counselor, school psychologist, math coach, literacy coach, and classroom teacher. This is an opportunity for
the team to look at the teacher’s class data and ensure that the students are supported in all areas of
academics and social-emotional well-being. Data is collected throughout the year for students at risk and
reviewed at these meetings.

In the area of reading, Acadience is given to grades K-5 as our benchmark assessment. Students who do not
meet benchmark are progress-monitored weekly with the appropriate measure. Additional diagnostic testing
is done with students in intervention. These assessments include probes from Really Great Reading such as
the Beginning Decoding Survey, Advanced Decoding Survey and Phonological Awareness Survey.
Teachers in grades K-5 are using the core program Open Court. This program provides systematic, explicit
phonics instruction, word analysis, vocabulary, comprehension strategies and skills, grammar and writing. In
response to the unusual schedule this year, teachers dedicated a majority of their instructional time to
phonics, word analysis and comprehension. The literacy coaches supported the teachers by prioritizing the
strategies and skills focused on each lesson. Teachers used the lesson assessments to collect data on the
students’ progress. SeeSaw was utilized by all teachers to provide students with a variety of tasks to practice
and apply their skills. For example, second grade teachers would upload a decodable story that included the
new phonics skill. Students would record themselves reading the story and submit it to the teacher. Due to
our hybrid schedule, teachers were limited in their time. This was a way they were able to hear each student
read and give them feedback. SeeSaw also provided teachers with ongoing opportunities for formative
assessments.

In the area of math, Acadience is given to Kindergarten students and STAR Math is given to students in
grades K-5 as our benchmark assessment. Students who do not meet benchmark are progress-monitored
weekly with the appropriate measure. Additional testing based on specific math skills that align with the PA
State Standards is also done with students in intervention to track their progress. Teachers in grades K-5 are
using the Everyday Math program as a tool for instruction. The math coaches have worked with teachers to
identify essential standards and have rearranged some of the lessons to provide students with the opportunity
to master each concept. Virtual teachers have sent home math bags with each student to provide tools for
learning. Students are assessed on essential standards and data is collected on student progress. Working in
small groups allows teachers to gather accurate data. Teachers use that data to make instructional decisions,
ensuring that all students continue to learn and grow. Tier 2 intervention groups have been created for
students that need additional support in pre-requisite skills in order to be successful in the next grade level.
Student data is continuously monitored, and instructional strategies are changed based on that data. Based
on our hybrid schedule, intervention is all virtual. Intervention teachers have created math bags to send
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home with tier 2 students that include tools for learning such as counters, ten frames, number grids, cards,
and clocks. These hands-on tools allow students to learn skills at the concrete level first, then
representational through interactive digital tools and finally at the abstract level.

For the core instructional areas of science and social studies, we utilize curriculum and instruction that
follow the Pennsylvania State Standards. Our science curriculum is supported by the FOSS science program
materials. Students engaged in hands on investigations and experimentation through the scientific process.
Social Studies instruction and curriculum is support through a mixture of resources including the Nystrom
Social Studies program and integration of social studies content and standards addressed through our
English-language arts stories and program.

la. For secondary schools (middle and/or high school grades):

1b. For schools that offer preschool for three- and/or four-year old students:

2. Other Curriculum Areas:

All essential arts classes in Derry Township School District support the mission, "Engaging all students
every day to help them achieve their greatest potential as global citizens." The essential arts classes follow a
six-day cycle having one essential arts class per day for forty minutes. Physical Education classes happen
twice a cycle.

Derry Township School District’s art programs encourage all students to communicate, collaborate, and
create through making art. The district art curriculum empowers student learners to build a strong
foundation in art history, art production, art skills and knowledge. The curriculum framework is built upon
experiences in drawing, painting, and three-dimensional design on all levels to include grades one through
twelve. These young artists will be prepared for real world challenges through skills gained in critical
thinking, creativity, communication and collaboration.

The primary goal of physical education in grades K-5 is to develop students' fundamental movement skills
within a variety of developmentally appropriate activities. The program enhances students' personal fitness
and provides them with the knowledge and skills necessary to engage in a variety of physical activities.
Personal and social responsibility, self-directed learning, and problem-solving skills are reinforced
throughout the physical education curriculum.

In our elementary schools, students receive comprehensive classroom music education in grades
kindergarten through five. Students learn to sing, perform, compose, create, movement, folk dance, and
experience music through a variety of classroom activities. Additionally, students in grades four and five
have the opportunity to participate in our instrumental music program (both band and orchestra) and choir.

We recently added a STEAM (Science, Technology, Engineering, Art, Mathematics) special that is offered
to all students at the elementary level. This class ensures that all students have access to engaging and
rigorous activities in a collaborative setting. The course is designed to take students through a variety of
technology topics and engineering tasks. Students are taught the importance of creativity, communication,
and critical thinking while developing problem solving skills and fostering resiliency.

The library curriculum is designed to empower students to accomplish the following: consume information
critically, enhance their love of literature and reading, research skillfully, and use information ethically and
productively. With heightened demands for critical thinking, creativity, communication, and collaboration,
our learners must develop relevant skills to succeed in our information-rich society. All learners must be
able to access high-quality information from diverse perspectives, make sense of it to draw their own
conclusions or create new knowledge, and share their knowledge with others. The curriculum framework is
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standards-based and built upon the Model Curriculum for Pennsylvania School Library Programs, which
draws on the PA Core Standards, the American Association of School Librarians Standards for the 21st-
Century Learner, and ISTE Standards.

Guidance and counseling services are offered to all students at Derry Township School District, utilizing a
comprehensive developmental approach. The counselors are Certified Professional School Counselors who
have the unique opportunity to follow students through the elementary career. Students will have the same
counselor in grades 2-5. Counselors provide services in the following areas: academic development,
personal/social development, and career development. Services are provided through individual and small
group counseling, developmental classroom guidance lessons and academic screening and assessment.
Counselors support teachers, support staff and parents and coordinate services outside of the school setting
to assist students and families in need.

3. Academic Supports:

We utilize a multi-tiered system of support for all students in the areas of reading and mathematics.
Data is reviewed during PLC meetings, data review meetings and Intervention Planning Meetings
(IPM) by the instructional teams. Interventions are planned based on the data. IPMs are held four
times a year to review student progress, ensuring that the current classroom interventions and
supports are appropriate for meeting student needs. Data review meetings intentionally take place
prior to IPM meetings so the data review team can discuss specific students who may not be
appropriately placed or responding to intervention. Data review is also used to check progress
monitoring fidelity. The IPM team consists of: the principal, assistant principal, school
psychologist, school counselor, instructional coaches, intervention specialists, and classroom
teacher. Prior to the IPM team meetings, classroom teachers are asked to identify students who are
having behavioral difficulties within the classroom, in addition to struggling in reading and/or
math. During IPM meetings, together, the team discusses student learning and collectively
develops an intervention plan for each student. Interventions may be delivered in the classroom by
a specialist, learning support teacher, or even by the classroom teacher with professional
development and a replacement curriculum that is more intensive than the core. All interventions
have a focus on the essential content standards in each subject area and utilize the individual
learning needs of the students as a guide for providing the best intervention for the student. To
support this model and instructional fidelity, the district employs five instructional coaches. Two
coaches focus on English Language Arts, two coaches focus on Mathematics, and one instructional
coach focuses on instructional technology.

At-risk students in kindergarten through fifth grade receive intervention from the classroom teacher
and an intervention specialist. We have ten intervention specialists to support this model.
Intervention groups change based on (1) the skill being taught, (2) student progress, and (3) data
review meetings.

The English as a Second Language (ESL) program aims to develop linguistic competency for
students, with limited English proficiency. The goal of the program is to provide students with the
language skills needed to actively participate in social and academic settings. Support and intensive
instruction are provided to enable students to become successful in content classes. Emphasis is
placed on the four domains of communication: listening, speaking, reading, and writing addressed
through content-based instruction in an ESL class.

Special Education is planned instruction specifically designed to address the educational and
related developmental needs of children with disabilities. A plan is designed through a team
approach, in which an IEP is developed to enable the student to make progress by addressing their
individual needs. This includes Early Intervention Services for pre-school-age students starting at
three, as well as services for school-age children in grades K-5.
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The Derry Township School District provides gifted educational opportunities for qualifying
students. Students who are evaluated and identified as gifted, according to Pennsylvania Chapter
16 Regulations, may require instruction and support that is matched to their unique abilities and

needs. Specially designed instruction for gifted students is individualized and may take various
forms both within and outside of the regular classroom.
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PART V - SCHOOL CLIMATE AND CULTURE

1. Engaging Students:

After our forced building closures in March 2020, we specifically planned for a re-opening in the fall to
address the social and emotional toll that the pandemic has had on our students and staff. The first weeks of
school were spent with focus on re-establishing routines, structures, and social-emotional learning
throughout the district for all students K-12.

Our school has always maintained a focus on classroom communities, but this year we added morning
meetings which are a meaningful way our school engages, motivates, and provides students with a positive
environment that supports their academic, social, and emotional growth. During morning meetings, each day
of the week is focused on a CASEL (Collaborative for Social and Emotional Learning) standard: Mindful
Monday (mindfulness), Take Charge Tuesday (responsibility), Wise Wednesday (self-aware), Thoughtful
Thursday (socially aware and thankful), and Friendly Friday (being a friend and practicing kindness).
Sharing, activities, and messages were mindful of including digital resources that were able to be adapted to
in person or online instruction. Morning Meeting is a purposeful time to establish positive connections and
relationships within our classroom community. This structured time works to strengthen students’ academic,
social, and emotional skills throughout the year while engaging students with fun greetings, sharing
prompts, and activities.

In addition, we teach social and emotional learning skills throughout the year through dedicated weekly
lessons focused on these important skills. Utilizing the Second Step program as a resource, students learn
and practice skills related to skills for learning, empathy, emotion management, problem solving, and
bullying prevention. These are all skills and strategies that students will use to effectively manage their own
emotions and build positive relationships.

Our Elementary School Counselors provide developmentally appropriate lessons that meet the American
School Counselor Association (ASCA) domains of social/emotional development, career development and
academic development. Students in the hybrid classrooms receive 30-minute classroom lessons that engage
students in interactive activities and discussions. Students in the virtual classrooms have learning through a
virtual Counseling office that includes monthly lesson topics that have interactive videos, student check in
opportunities, a calming room of strategies and activities. The lessons are skill based or skill awareness at
the elementary level that eventually leads to understanding their individual skills (strengths).

We ensure our students’ academic engagement and overall well-being through a student support team of the
assistant principal, school counselor, school psychologist, school nurse, and district social worker. If
students are not participating in their synchronous learning, asynchronous activities, or demonstrating a
greater need for support, the team reaches out to the students, families, and other members of the team. If
needed, the team submits a referral to our school assistance team in order to support the student and family
by connecting them with outside agencies for more support.

2. Engaging Families and Community:

Prior to the start of the school year, the district created a pandemic task force to include stakeholders from
the district and community to discuss information and plan for the school year in response to COVID. This
task force works closely together in developing and maintaining our school health and safety plan for this
2020-2021 school year.

Communication and the utilization of a digital learning platform was another area that we focused on this
school year to be able to respond to the needs and learning environments as a result of COVID. We began
using a common platform for all students and staff to use in kindergarten through 5th grade. This platform
allows for parents to collaborate and communicate with teachers and support their students' learning.
Families are involved in the educational experience more this year than ever before because they are able to
see into the classroom, watch their children learning, and connect with the school faster than using only
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email. In addition, the Zoom video conferencing platform is used to host parent teacher conferences, IEP
meetings, team meetings, and Title | parent night. By using Zoom, we have seen an increase in parent
participation in all of our meetings.

We hold monthly parent teacher organization meetings (PTO), as well as building advisory team (BAT)
meetings for building communication and a forum to answer questions. In previous years, we had these
meetings in person during the school day. However, this year we needed to host them on Zoom. This
allowed for more families to participate as there was not a child-care need and less of an impact on work
schedules.

Prior to the start of the school year, the district worked with local daycare providers to give them
information, so we could work together to support the students when we were closed or when they were
doing asynchronous schoolwork. When we went completely virtual for an extended period from
Thanksgiving to the New Year, the district partnered with neighboring churches to provide an option for
parents who could not find childcare.

Throughout the summer and school year, the district partners with COCOA Packs, which provides food and
other essential items (coats, clothes) for students and families in the district with those needs.

3. Creating Professional Culture:

Our district is a campus style, and all of our elementary students attend school in the same building. We
have eleven teachers in each of second and third grades. This year, we offered four virtual classrooms and
seven hybrid classrooms per grade level. Hybrid students attend school in person for an AM or PM session
and in asynchronous learning the other part of their day. We have a strong professional culture at a grade
and department. Teachers have a variety of supports to help guide them through the year as well as
resources for creating better instruction for our students.

A grade level coordinator attends monthly meetings with the administrative team and the Assistant to the
Superintendent for Curriculum and Instruction to discuss important information about curriculum. Once a
month there is also a faculty council meeting where a representative from each grade level and essential arts
meets with the elementary administrators to go over concerns and updates. Later that month, all elementary
staff have a faculty meeting.

Grade level coordinators facilitate weekly meetings with the assistant principal present as well as other team
members to communicate updates and provide collaboration time. Related services staff and special
education teachers who support those grade levels attend as well. When we have closures due to COVID or
weather, this collaboration continues virtually.

We also have two literacy coaches who support 2nd and 3rd grade teachers and a math coach. Our coaches
run professional learning communities (PLCs) on Tuesday mornings and alternate meetings with grade
levels to support virtual and hybrid teachers. During these meetings, the coaches lead discussions about
curriculum updates and support the grade levels with concerns that have arisen.

To start the year, staff participated in a week of professional development in response to the many changes
that COVID has brought. Topics focused on building goals of a new learning platform, social and emotional
learning, and effective instruction using technology.

Teachers have the support from a director of technology, technology instructional coach, and building
technology technician. Staff participate in collaborative meetings focused around topics of online learning,
using technology to engage students, and other ways to support our students this year when our learning
environments are much more focused on technology. We also have a science, technology, engineering, art,
and mathematics (STEAM) teacher who has been a great support as well, especially for those looking to
make their virtual and asynchronous lessons more dynamic.

4. School Leadership:
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Supported by the district leadership team, our elementary school leadership team is composed of a K-5
principal, and three assistant principals. The structure of the elementary administration team changed during
this school year when one assistant principal was transferred to another building and we added a temporary
role for a Dean of Students. The elementary leadership team is a collaborative group that works closely to
support all students and staff. While the roles of a building leader differ each day, this team keeps the focus
on goals and vision of the district at the forefront, while supporting the needs of students and staff. This
year, an additional focus has been to maintain the health and safety of all of our students and staff, while
creating the best instructional plan possible.

While a typical summer break is spent planning and refining school goals for the upcoming school year, an
added focus this past summer was ensuring a safe return for our students and staff, while following the
safety guidelines that have been passed down from our state level. In addition to these plans, we had to
work to restructure the typical learning models at our building to accommodate for two new learning
environments and created several different master schedules to be prepared for the fall. Our school model as
we typically had known it was changed in a few weeks to offer the best learning environments we could
under the COVID circumstances. The elementary administrative team worked tirelessly in planning over
the summer, and then continued to work with all teachers and staff as we began the school year. We spent
all of the summer planning for all possible scenarios, yet as the year progressed, we continued to work
together as unforeseen issues arose.

We went from being able to offer in person instruction for all students, to creating a virtual learning model
and hybrid learning model where in person instruction was able to be offered half of the time. Teachers
worked closely to then have conversations on how to identify the most essential skills and standards to teach
when students were in person, versus other skills and standards that could be addressed in asynchronously
learning. Instructional coaches and teacher leaders were imperative in supporting these discussions and
collaboration to ensure that all of our staff members were able to offer consistent instruction in all of our
learning models.

COVID added an extra layer to everything we do, yet we also stayed focused on students and ensuring they
have the best educational experience possible while keeping them safe and healthy. Without the strong team
that we are so fortunate to work with, our school year could have looked very different.

5. Culturally Responsive Teaching and Learning:

Our district has a board policy that relates explicitly to the diverse needs and background of our
students. This policy prioritizes the principle of educational equity through the fair and just
allocation of resources, opportunities and treatment of students based upon each individual
student’s needs. The pursuit of educational equity requires the continuous and collaborative effort
of identifying various aspects of District programs and operations in which consideration of
educational equity shall be analyzed, incorporated and prioritized. To facilitate educational equity
for all, the District shall be committed to promptly identifying and addressing barriers that impact
achievement and/or opportunity gaps for students and ensuring that a student’s educational
achievement is neither predicted nor predetermined by explicit or implicit biases. Each school
employee is expected to conduct themselves in a manner consistent with the principles of this
policy and for fostering a school climate that is equity focused and culturally responsive. The
district has (and will continue to) receive support in the form of training regarding cultural
competency, cultural proficiency, cultural responsiveness, implicit bias, explicit bias, diversity and
inclusion to further meet the needs of all of our students.

Our school ensures that we are addressing the diverse needs and backgrounds of students,
families, and staff through the systems that we have in place with our positive school wide
behavior systems, professional learning communities that collaborate and have discussions based
around specific student data practice, and multi-tiered systems of support for all students in both
academic and social/emotional areas. In addition, our community involvement with families
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through PTO and BAT allow for continuous improvement in these areas and collaboration and
feedback from our community. This area is one that is continuously being evaluated and can
improve.
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PART VI - STRATEGY FOR ACADEMIC SUCCESS

The one strategy that has had the most impact over time and was key to our continued success during the
educational changes and challenges that we began experiencing in March 2020 was our teacher
collaboration and focus on instruction through professional learning communities.

All staff are engaged in professional learning communities (PLC) and discussions on curriculum,
instruction, and assessment decisions that are based on research, evidence, and best practices. Our staff
work collaboratively with each other, instructional coaches, and building leadership to have continual
discussions focused on the 4 questions of a PLC, “What do we want all students to know and be able to do,
How will we know if they learn it, How will we respond when some students do not learn, and How will we
extend the learning for students who are already proficient?” From these ongoing discussions and
reflections, teachers participate in regular reflection and facilitate instruction and learning that is ever
improving with learning opportunities that are high in rigor, relevance, and engagement.

When our schools were closed in March 2020, the “normal” way of learning for our students and staff
changed in an instant. We were challenged with continuing the education of our students, in a situation that
did not allow us to see them in person. During this time, the PLC discussions focused on identifying the
essential skills and standards that our students needed to know to finish up the school year and be successful
in the next grade. We had to streamline our instruction and provide it in new ways through the virtual
world. PLCs then focused discussion on vertical articulation and ensuring that skills and standards were
aligning in each grade level.

As we began the school year in August 2020, we continued to have a different learning model with students
attending a hybrid model of learning. There was a mix of asynchronous and synchronous learning and PLC
discussion continued to focus on what areas of the curriculum were essential to student learning and success,
as well as what assessments would help us to know what students were achieving and how we needed to
change our instruction.

Without the PLC structure, we would not have had the consistency and success to ensure that every student

was offered the same experience, and the focus on essential learning would have looked different among
different classrooms.
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